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Phoneme Substitution 
The abi lity to change one phoneme to a different phoneme and say the word 
Example I: "Say fan. Now, instead of Inl, say It!. What word is that?" The student response 
should be "fat. " 
Example 2: "Say sick. Now, instead of I ii, say 10/. What word is that?" The student response 
should be "sock." 

Children who can.not hear and work with the phonemes (sounds) of spoken words will have 
difficulty learning how to relate these phonemes to the graphemes (letters) when they see them in 
written words. 

Phonics 

Phonics teaches children the relationships between the letters (graphemes) of written language 
and the individual sounds (phonemes) of spoken language. It teaches children to use these 
relationships to read and write words. Phonics skill s include: 

Letter-sound correspondence 
• Ability to identify the letter when someone produces the corresponding sound 
• Ability to identify the most common sound assoc iated with individual letters 
• Ability to produce the sounds that correspond to letter combinations 

Decoding 
• Abi lity to blend sounds of individual letters to read words 
• Abi li ty to sound out words with consonant blends 
• Ability to sound out words with letter combinations 
• Ability to read common sight words 

Scope and Sequence of Phonics Principles 

Concepts of the alphabet 
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G.·apbeme Awareness: Words are made lip of letters (letter IJames only) 
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Grapheme/phoneme Awareness 

Sound/symbol Relationship 

,(J. 
Us ing grapheme/phoneme relationships to map speech to print 



Fluency 

Fluency is the effortless, automatic ability to read words accurately, quickly, and with 
expression. When students read fluently, they are able to use more of their cognitive capacity to 
lmderstand, elaborate, and enjoy what is read. A student becomes automatic at word reading by 

• Successfully reading a word 4 to 14 times 
• Storing in memory tbe connections between letters and sounds and retrieving them 
• Reading and rereading large amounts of text 
• Having frequent practice reading at their independent reading level (the level at which 

they are 95% accurate) 

VocabuJary 

Vocabulary represents oral (words used in speak ing or recognized in listening) and written words 
(words recognized in print or used in writing) that students know in order to communicate 
effectively. Vocabulary is important to reading comprehension. Vocabulary is developed 
through oral language (conversations), listen ing to adults read, reading extensively, and through 
explicit vocabulary instruction. 

Research findings: 
• An average student in grades 3 through 12 is likely to learn approximately 3,000 new 

vocabulary words each year, assllming he or she reads between 500,000 and a million 
I"lillning words of text a school year. (Nagy and Anderson, 1984) 

• Between grades I and 3, it is estimated that economically disadvantaged students' 
vocabularies increase by about 3,000 words per year and middle-class students' 
vocabularies increase by abo ut 5,000 words per year. 

• Children's vocabulary size approx imately doubles between grades 3 and 7. 
• Children who read even ten minutes a day outside of school experience substantially 

higher rates of vocabulary growth between second and fifth grade than children who do 
li tt le or no reading. (Anderson and Nagy, 1992) 

Comprehension 

Comprehension is the process by which students actively and thoughtfully interact with text, 
constructing meaning. This complex cognitive process involves the intentional interaction 
between reader and text to convey meaning. 

Research fmdings: 
• Readers who comprehend well are a Iso good decoders 
• Readers who are taught cogni tive strategies make significant gains on measures of 

read ing comprehension. (National Reading Panel Report) 

Causes of readi ng comprehension failure include: 
• Inadeq uate instruction 
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Insuffi cient exposure and practice 
Deficient word recogn ition skill s 
Deficient memory capacity and functioning 
Significant language deficiencies 
Inadequate comprehen,sion monitoring and self-eva luation 
Unfamiliarity with text features and task demands 
Undeveloped intentional strateg ies 
Inadequate cognitive development and read ing experiences 
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